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は 111 であり（MoEST, 2013）、アクセスは
ほぼ解消された。一方、初等教育修了率は
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表 1  途上国の退学要因
⏨Ꮚ Akhtar, 1996; Sabates et al., 2013
ዪᏊ Keng, 2004; Lloyd et al., 2000; Patrick, 2012
␃ᖺ ከ࠸ Levy, 1971; No & Hirakawa, 2012; No et al., 2016; ; Plame, 1993;UNESCO, 1984; Wils, 2004
Ḟᖍ ከ࠸ No et al., 2016
Ꮫຊ ప࠸ Hanushek & Lavy, 1994; Hanushek et al., 2006; No & Hirakawa,2012; No et al., 2012; No et al., 2016; OSI, 2007; Rwechungura, 2014
ᑵᏛ๓ᩍ⫱ࡢ⤒㦂 ᑡ࡞࠸ No et al., 2016
ึ➼ᩍ⫱ධᏛ᫬ࡢᖺ㱋 㧗࠸
Branson et al., 2013; Keng, 2004; Jukes et al., 2014; Lloyd et al.,
2000; Mzuza et al., 2014; No & Hirakawa, 2012; No et al., 2012; No
et al., 2016; Plame, 1993; Sabates, 2013; Wils, 2004
ືᶵ ప࠸ Mzuza et al., 2014; OSI, 2007
⮬ᑛᚰ ప࠸ No & Hirakawa, 2012; No et al., 2016)
ᩍ⫱㢪ᮃ ప࠸ Keng, 2004; Sibanda, 2004
೺ᗣ≧ែ ᝏ࠸ Hussain et al., 2011; OSI, 2007; Sabates, 2013
ᐟ㢟ࡢ㢖ᗘ ᑡ࡞࠸ No et al., 2016
ಖㆤ⪅ࡢᩍ⫱Ỉ‽ ప࠸ Branson et al., 2013; Goksen & Cemalcialr, 2000; Keng, 2004; Lloydet al., 2000; Lloyd et al., 2006; No et al., 2012
♫఍⤒῭ⓗᆅ఩ ప࠸ Levy, 1971; No et al., 2012; Sabates, 2013 ; UNESCO, 1984
㈋ᅔ Cardoso, 2007; Goksen & Cemalcilar, 2010; Motala, 1995; Mzuza etal., 2014; OSI, 2007; Plame, 1993
ᐙ᪘ࡢ᭷↓ ↓ Lloyd et al., 2006; No et al., 2012; No et al., 2016; OSI, 2007;Rwechungua, 2014
ᐙ᪘ࡢேᩘ ከ࠸ Sibanda, 2004
ᩍဨࡢᩍ⫱Ỉ‽ ప࠸ Kim & Rouse, 2011; Lloyd et al., 2000; UNESCO, 1984
ᩍဨࡢḞᖍ ከ࠸ OSI, 2007
Ꮫᰯࡢ㉁ ᝏ࠸ Hanushek & Lavy, 1994; Hanushek et al., 2006; Lloyd et al., 2006;No et al., 2012











際学力調査の Programme for the Analysis 
of Education Systems （PASEC）、エチオピ
アの Young Lives Study、カンボジアの退
学要因を分析したNo et al. （2016）である。
PASEC と Young Lives Study は、1度目と 2
度目のデータ収集期間が 4 年と開いており、
退学要因を分析するには少し長い。一方、
No et al. （2016）は、1年毎にデータを収
集して、コホートを追跡調査し、退学要因
を分析している。しかし、このデータも小













































究は非常に少ない。一つは、Jukes et al. 
（2014）が Strengthening Open and Flexible 



































ものの、本県の 5 年生の退学率は 12.5％
（男子 14.0％、女子 11.0％）と国全体の平




























した。欠損値を除いた、5 年生 1449 名を分
析の対象とした。第二次調査の結果、児童
1449 名は、進級 773 名（53.3％）、留年 367
名（25.3％）、転校 226 名（15.6％）、退学
82 名（5.7％）、死亡 1 名（0.1％）となっ
ていた。最終的に、転校と死亡を除き、進







カ諸国連合（Southern and Eastern Africa 
Consortium for Monitoring Educational 
Quality: SACMEQ）が実施する学力調査の

























































ᛶู (⏨Ꮚࢲ࣑࣮㸧 0 =ዪᏊ; 1 =ࠉ⏨Ꮚ 0.46 0.50
ึ➼ᩍ⫱ධᏛ᫬ࡢᖺ㱋 ᖺ㱋㸫␃ᖺᅇᩘ㸫 06.129.54
ᑵᏛ๓ᩍ⫱ࡢ⤒㦂 0 =↓; 0.5 =ࠉ2㸪3ࣨ᭶; 1 = 1ᖺ; 2 = 2ᖺ; 3 = 3ᖺ௨ୖ 0.68 0.79
Ḟᖍ᪥ᩘ ㄪᰝ᫬┤๓஧㐌㛫ࡢḞᖍ᪥ᩘ 0 =↓; 1 = 1ᅇ; 2 = 2ᅇ; 3 = 3ᅇ; 4 = 4ᅇ௨ୖ 1.31 1.29
␃ᖺᅇᩘ 0 =↓; 1 = 1ᅇ; 2 = 2ᅇ; 3 = 3ᅇ௨ୖ 0.99 0.91
5ᖺ⏕ࡢ␃ᖺ⤒㦂 0 =↓; 1 =᭷ 0.35 0.48
ᐟ㢟ࡢ㢖ᗘ 0 =↓; 1 =᫬ࠎ; 2 =኱᢬; 3 =࠸ࡘࡶ 1.86 1.06
೺ᗣ≧ែ 1 =࡜࡚ࡶᝏ࠸; 2 =ᝏ࠸; 3 =ᬑ㏻; 4 =Ⰻ࠸; 5 =࡜࡚ࡶⰋ࠸ 3.78 1.36
⮬ᑛᚰ 2ࡘࡢ㉁ၥ(௚ࡢே࡜ྠࡌࡼ࠺࡟࡛ࡁࡿࠊᙺ࡟❧ࡓ࡞࠸࡜ᛮ࠺; 1 =ᙉࡃ཯ᑐ; 2=཯ᑐ; 3 =㈶ᡂ; 4 =ᙉࡃ㈶ᡂ)ࡢྜィ 4.49 1.70
Ꮫᰯ⏕ά䛾ᚰቃ 3ࡘࡢ㉁ၥ(Ꮫᰯ࡟⾜ࡃࡇ࡜ࡀዲࡁ࡛࠶ࡿࠊᏛᰯ࡛Ꮫࡪࡇ࡜ࡀᴦࡋ࠸ࠊᏛᰯ࡛ࡓࡃࡉࢇᏛࢇ࡛࠸ࡿ; 1 =ᙉࡃ཯ᑐ; 2 =཯ᑐ; 3 =㈶ᡂ; 4 =ᙉࡃ㈶ᡂ)ࡢྜィ 10.39 2.29
ᩍ⫱㢪ᮃ 1 =ᑠᏛᰯ; 2 =๓ᮇ୰➼Ꮫᰯ; 3 =ᚋᮇ୰➼Ꮫᰯ; 4 =㧗➼Ꮫᰯ௨ୖ 3.05 1.16
ᐙ᪘せᅉ
඗ᘵጜጒࡢᩘ 0 = 0; 1 = 1; 2 = 2; 3 = 3; 4 = 4; 5 = 5௨ୖ 2.46 1.56
Ꮫᰯ௨እ䛷䛾ⱥㄒ䛾౑⏝ 0 =↓; 1 =᫬ࠎ; 2 =኱᢬; 3 =࠸ࡘࡶ 1.04 1.06
୧ぶ䛾䛹䛱䜙䛛୍᪉᭷ 0 =ࠉ୧ぶ↓; 1 =୧ぶࡢ࡝ࡕࡽ࠿୍᪉᭷ࡲࡓࡣ୧ぶ᭷ 0.17 0.38
୧ぶ᭷ 0 =ࠉ୧ぶ↓ࡲࡓࡣ୧ぶࡢ࡝ࡕࡽ࠿୍᪉᭷; 1 =୧ぶ᭷ 0.68 0.47
ᑵᏛ᫬୧ぶ䛾䛹䛱䜙䛛୍᪉䛸ᒃ
ఫ
0 =ぶᡉࡶࡋࡃࡣ௚ࡢᐙ᪘࡜ᒃఫ; 1 =୧ぶࡢ࡝ࡕࡽ୍᪉࡜ᒃఫࡲࡓࡣ୧ぶ࡜
ᒃఫ 0.33 0.47
ᑵᏛ᫬୧ぶ䛸ᒃఫ 0 =ぶᡉࡶࡋࡃࡣ௚ࡢᐙ᪘࡜ᒃఫࡲࡓࡣ୧ぶࡢ࡝ࡕࡽ࠿୍᪉࡜ᒃఫ; 2 =୧ぶ࡜ᒃఫ 0.50 0.50
ಖㆤ⪅ࡢᩍ⫱Ỉ‽ ∗ぶ࡜ẕぶࡢᩍ⫱Ỉ‽(0 =↓; 1 =ᑠᏛᰯ; 2 =๓ᮇ୰➼Ꮫᰯ; 3 =ᚋᮇ୰➼Ꮫᰯ; 4 =㧗➼Ꮫᰯ௨ୖ)ࡢྜィ 4.12 1.98
ᐙᗞࡢ⤒῭≧ἣ 16ಶࡢᡤ᭷≀(0 =↓; 1 =᭷)ࡢྜィ 6.94 3.93
ᮏࡢᩘ 0 = 0෉; 1 = 1㹼5෉; 3 = 10෉௨ୖ 0.88 1.07
Ꮫᰯࡲ࡛ࡢ㊥㞳 0.5 = 0–0.5 km; 1.0 = 0.6–1.0 km; 1.5 = 1.1–1.5 km; 2.0 = 1.6–2.0 km; 2.5 = 2.0–2.5 km; 3.0 = 2.5–3.0 km; 3.5 = 3.0 km௨ୖ 1.26 0.79
ᐙ஦ᡭఏ࠸ 12ࡘࡢᐙᗞࡢ௙஦ࡢᡭఏ࠸(0 =↓; 1 =᫬ࠎ; 2 =኱᢬)ࡢྜィ 13.46 6.71
ᐙᗞ䛷䛾ᐟ㢟䛾䝃䝫䞊䝖 0 =↓; 1 =᫬ࠎ; 2 =኱᢬; 3 =࠸ࡘࡶ 1.24 1.06
Ꮫ㈝䛾ᨭᡶ䛔 ⿵⩦ᚑᴗࠊᡂ⦼⾲ࠊᏛᮇᮎヨ㦂ࠊᏛᰯ᪋タࡢタഛࡢᨭᡶ࠸(0 =↓; 1 =᫬ࠎ; 2=኱᢬; 3 =࠸ࡘࡶ)ࡢྜィ 5.30 2.77
ಖㆤ⪅䛾Ꮫᰯ䜈䛾㛵୚ 2ࡘࡢ㉁ၥ(఍ྜࡸᏛᰯάື࡬ࡢཧຍ࡜ᩍဨ࡜ࡢヰࡋྜ࠸ࠊ0 =↓; 1 =᫬ࠎ; 2=኱᢬; 3 =࠸ࡘࡶ)ࡢྜィ 4.88 2.81
ᩍဨせᅉ
㞠⏝≧ែ 0 =㠀ṇつ㞠⏝; 1=ṇつ㞠⏝ 0.86 0.34
ᩍ⫱Ỉ‽ 1 =ᑠᏛᰯ; 2 =๓ᮇ୰➼Ꮫᰯ; 3 =ᚋᮇ୰➼Ꮫᰯ; 4 =㧗➼Ꮫᰯ௨ୖ 1.88 0.33






Ꮫᰯࡢ఩⨨ 0 =㎰ᮧ; 1 =༙㒔ᕷ; 2 =㒔ᕷ 0.20 0.40











































































㐍⣭ࡲࡓࡣ␃ᖺ ㏥Ꮫ ᕪ t᳨ᐃ
ಶேせᅉ
ⱥㄒࡢᏛ⩦฿㐩ᗘ 500.11 488.16 11.95
⟬ᩘࡢᏛ⩦฿㐩ᗘ 496.61 496.22 0.39
ᛶู ⏨Ꮚࢲ࣑࣮㸧 0.46 0.43 0.03
ึ➼ᩍ⫱ධᏛ᫬ࡢᖺ㱋 5.89 6.41 -0.52 *
ᑵᏛ๓ᩍ⫱ࡢ⤒㦂 0.68 0.65 0.03
Ḟᖍ᪥ᩘ 1.29 1.49 -0.19 *
␃ᖺᅇᩘ 0.98 1.04 -0.06 *
5ᖺ⏕ࡢ␃ᖺ⤒㦂 0.35 0.29 0.06
ᐟ㢟ࡢ㢖ᗘ 1.86 1.85 0.01
೺ᗣ≧ែ 3.78 3.79 -0.01
⮬ᑛᚰ 4.49 4.61 -0.12
Ꮫᰯ⏕άࡢᚰቃ 10.42 10.04 0.38 *
ᩍ⫱㢪ᮃ 3.05 3.00 0.05
ᐙ᪘せᅉ
඗ᘵጜጒࡢᩘ 2.47 2.31 0.16
Ꮫᰯ௨እ࡛ࡢⱥㄒࡢ౑⏝ 1.04 1.06 -0.02
୧ぶࡢ࡝ࡕࡽ࠿୍᪉᭷ 0.16 0.27 -0.10 *
୧ぶ᭷ 0.69 0.55 0.14 *
ᑵᏛ᫬୧ぶࡢ࡝ࡕࡽ࠿୍᪉࡜ᒃఫ 0.33 0.37 -0.04
ᑵᏛ᫬୧ぶ࡜ᒃఫ 0.50 0.57 -0.07
ಖㆤ⪅ࡢᩍ⫱Ỉ‽ 4.12 4.18 -0.06
ᐙᗞࡢ⤒῭≧ἣ 6.97 6.41 0.56 *
ᮏࡢᩘ 0.89 0.70 0.19 *
Ꮫᰯࡲ࡛ࡢ㊥㞳 1.26 1.30 -0.04
ᐙ஦ᡭఏ࠸ 13.45 13.61 -0.16
ᐙᗞ࡛ࡢᐟ㢟ࡢࢧ࣏࣮ࢺ 1.24 1.22 0.01
Ꮫ㈝ࡢᨭᡶ࠸ 5.26 5.83 -0.57
ಖㆤ⪅ࡢᏛᰯ࡬ࡢ㛵୚ 4.88 4.90 -0.02
ᩍဨせᅉ
㞠⏝≧ែ 0.86 0.91 -0.05
ᩍ⫱Ỉ‽ 1.89 1.76 0.13 *
ᩍဨ◊ಟᮇ㛫 1.06 1.06 0.00
⤒㦂ᖺᩘ 11.21 14.66 -3.45
⌧⫋ᩍဨ◊ಟ 3.96 3.39 0.57 *
Ḟᖍ᪥ᩘ 4.20 7.10 -2.90 *
Ꮫᰯせᅉ
୍ᩍᐊᙜࡓࡾࡢඣ❺ᩘ 94.56 84.96 9.60
Ꮫᰯࡢ఩⨨ 0.21 0.09 0.12 *
Ꮫᰯࡢタഛ 2.75 2.99 -0.24


















B SE OR B SE OR B SE OR B SE OR
ᅛᐃຠᯝ
ษ∦ 3.300 0.320 27.113 *** 3.474 0.368 32.266 *** 3.863 0.431 47.608 *** 3.766 0.368 43.207 ***
ಶேせᅉ
ⱥㄒࡢᏛ⩦฿㐩ᗘ -0.001 0.002 0.999 -0.001 0.002 0.999 -0.001 0.002 0.999
⟬ᩘࡢᏛ⩦฿㐩ᗘ 0.001 0.002 1.001 0.001 0.002 1.001 0.001 0.002 1.001
ᛶู⏨Ꮚࢲ࣑࣮㸧 -0.244 0.356 0.783 -0.209 0.360 0.811 -0.191 0.362 0.826
ึ➼ᩍ⫱ධᏛ᫬ࡢᖺ㱋 0.263 0.088 1.301 ** 0.258 0.102 1.294 ** 0.249 0.103 1.283 **
ᑵᏛ๓ᩍ⫱ࡢ⤒㦂 -0.188 0.175 0.829 -0.204 0.172 0.815 -0.192 0.177 0.825
Ḟᖍ᪥ᩘ 0.122 0.085 1.130 0.101 0.087 1.106 0.092 0.091 1.096
␃ᖺᅇᩘ 0.385 0.176 1.470 * 0.387 0.192 1.473 * 0.389 0.188 1.476 *
ᖺ⏕ࡢ␃ᖺ⤒㦂 -0.588 0.338 0.555 -0.528 0.368 0.590 -0.510 0.372 0.600
ᐟ㢟ࡢ㢖ᗘ -0.029 0.142 0.971 -0.077 0.181 0.926 -0.076 0.181 0.927
೺ᗣ≧ែ 0.049 0.086 1.050 0.096 0.108 1.101 0.085 0.108 1.089
⮬ᑛᚰ 0.055 0.076 1.057 0.069 0.079 1.071 0.065 0.078 1.067
Ꮫᰯ⏕ά䛾ᚰቃ -0.113 0.049 0.893 * -0.126 0.065 0.882 * -0.133 0.068 0.875 *
ᩍ⫱㢪ᮃ 0.060 0.102 1.062 0.032 0.116 1.033 0.049 0.125 1.050
ᐙ᪘せᅉ
඗ᘵጜጒࡢᩘ -0.088 0.079 0.916 -0.085 0.080 0.919
Ꮫᰯ௨እ䛷䛾ⱥㄒ䛾౑⏝ -0.109 0.167 0.897 -0.109 0.165 0.897
୧ぶ䛾䛹䛱䜙䛛୍᪉᭷ -0.020 0.131 0.980 -0.032 0.130 0.969
୧ぶ᭷ -0.861 0.373 0.423 * -0.860 0.375 0.423 *
ᑵᏛ᫬୧ぶ䛾䛹䛱䜙䛛୍᪉䛸ᒃఫ 0.016 0.054 1.016 0.010 0.052 1.010
ᑵᏛ᫬୧ぶ䛸ᒃఫ 0.000 0.061 1.000 0.004 0.059 1.004
ಖㆤ⪅ࡢᩍ⫱Ỉ‽ 0.077 0.056 1.080 0.076 0.057 1.079
ᐙᗞࡢ⤒῭≧ἣ -0.045 0.031 0.956 -0.047 0.031 0.954
ᮏࡢᩘ -0.043 0.115 0.958 -0.027 0.114 0.973
Ꮫᰯࡲ࡛ࡢ㊥㞳 -0.007 0.219 0.993 0.005 0.219 1.005
ᐙ஦ᡭఏ࠸ -0.010 0.026 0.990 -0.010 0.026 0.990
ᐙᗞ䛷䛾ᐟ㢟䛾䝃䝫䞊䝖 -0.072 0.140 0.931 -0.070 0.139 0.932
Ꮫ㈝䛾ᨭᡶ䛔 0.162 0.100 1.176 0.167 0.101 1.182
ಖㆤ⪅䛾Ꮫᰯ䜈䛾㛵୚ -0.008 0.093 0.992 -0.002 0.094 0.998
ᩍဨせᅉ
㞠⏝≧ែ 0.117 0.922 1.124
ᩍ⫱Ỉ‽ -0.582 0.700 0.559
ᩍဨ◊ಟᮇ㛫 0.553 0.605 1.738
⤒㦂ᖺᩘ 0.048 0.031 1.049
⌧⫋ᩍဨ◊ಟ -0.124 0.065 0.883 ̊
Ḟᖍ᪥ᩘ 0.071 0.044 1.074 ̊
Ꮫᰯせᅉ
୍ᩍᐊᙜࡓࡾࡢඣ❺ᩘ -0.002 0.007 0.998
Ꮫᰯࡢ఩⨨ -1.566 0.710 0.209 *
Ꮫᰯࡢタഛ 0.264 0.279 1.302
䝷䞁䝎䝮ຠᯝ
ṧᕪ







䝚䝹䝰䝕䝹 䝰䝕䝹 1 䝰䝕䝹 2
202.0314.0163.0513.0
-270.825 -237.978 -225.307 -219.981
ὀ䠅 p *** < 0.001, p ** < 0.01, p * < 0.5, p † < 0.1.
545.651 505.957 508.613 515.963





























































































3.0％ ; 女子 3.0％）で男女間に差がない
（EMIS, 2013）。男女間に大きな差が出てく
るのは 7 年生（男子 0.0％ ; 女子 8.0％）や
8年生（男子 15.0％ ; 女子 10.0％）である。
実際に、Taniguchi（2015）の論文の中では、
7 年生から 8 年生の退学も示しており、退
















































































































































































































科学研究助成（2013 年 4 月 1 日～ 2014 年
2 月 15 日）「マラウイの生徒の成績に与え
る要因とカリキュラム到達度に関する分
析」、公益財団法人広島大学教育研究支援財
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High dropout rates is a critical issue in most of developing countries. Malawi 
follows this trend of student nonpersistence; in 2013, the primary school dropout 
rate was approximately 12.2%. 
This study aims to find the causes of dropout in rural Malawian primary 
schools. There are two features: data were collected through survival analysis, 
which has been used to study dropout in developed countries; a multilevel logistic 
regression was used to classify individual, family, teacher and school factors 
potentially associated with dropout. 
In individual factor, student age of fi rst entry, number of grade repetitions, 
and feelings about school were significant in determining the odds of dropout. 
In family factor, parents alive was associated with significant odds of dropout. 
Although most of the previous studies reported that parents’ education level 
and economic status affect dropout, in this study, these factors were not found 
statistically signifi cant. In teacher factor, lack of teacher’s in-service training and 
teacher absenteeism raises the risk of dropout. In school factor, school location 
was related to signifi cant increases in the odds of dropout. On the other hand, class 
size and school facilities were not related to dropout. 
Although the sample reflects only one district in Malawi, the informative 
findings contribute to efforts for reducing dropout in this area. Also, the 
methodology used in this study can be applied to dropout studies in other 
developing countries. Further research needs to include analysis of additional 
teacher and school factors.
